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Imperial College London has been using innovative mixed reality 
technology to allow students access to clinical practice even when 
learning remotely. This solution fits the broader innovation agenda of 
the College where staff, students and researchers collaborate to 
explore the strength of virtual and augmented reality (mixed reality) for 
education.  We will share the results of this pilot and embed it in the 
broader EdTech agenda in higher education. Currently, Imperial and 
Michigan University are collaborating to expand these virtual ward 
rounds globally. 
The study: 
Heterogeneous access to clinical learning opportunities and 
inconsistency in teaching is a common source of dissatisfaction 
amongst medical students. This was exacerbated during the COVID-19 
pandemic with limited exposure to patients for clinical teaching. 
We conducted a proof-of-concept study at a London teaching hospital 
using mixed reality (MR) technology (HoloLens2™) to deliver a remote 
access teaching ward round. 
Students unanimously agreed that using  this technology was enjoyable 
and provided learning opportunities that were otherwise inaccessible. 
This is now integrated across the curriculum and will include remote 
access to specialist clinics and surgery. 
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Session Description 
 
 

Summary: 
Imperial College London has been using innovative mixed reality 
technology to allow students access to clinical practice even when they 
are learning remotely. This ground breaking solution fits a broader 
innovation agenda of the College where staff, students and researchers 
collaborate to explore the strength of virtual reality and augmented 
reality (mixed reality) for education. In this talk, we will share the 
results of this pilot and discuss it in the context of the broader 
innovation agenda at Imperial and in higher education, exploring 
Imperial and Michigan University  collaboration to expand these virtual 
ward rounds globally. 
Background:  
Heterogeneous access to clinical learning opportunities and 
inconsistency in teaching is a common source of dissatisfaction 
amongst medical students. This was exacerbated during the COVID-19 
pandemic with medical students having limited exposure to patients for 
clinical teaching.  
Methods:  
We conducted a proof-of-concept study at a London teaching hospital 
using mixed reality (MR) technology (HoloLens2™) to deliver a remote 
access teaching ward round. 
Results:  
Students unanimously agreed that use of this technology was enjoyable 
and provided a learning experience that was otherwise inaccessible. 
The majority of participants gave positive feedback on the MR 
(holographic) content used (n = 8 out of 11) and agreed they could 
interact with and have their questions answered by the clinician leading 
the ward round (n = 9). Quantitative and free text feedback from 
students, patients and faculty members demonstrated that this is a 
feasible, acceptable and effective method for delivery of clinical 
education.  
Discussion: 
This proof-of-concept study aimed to explore the application of MR 
technology in delivering an interactive, remote access teaching ward 
round. Their feedback highlighted how learning design enabled by this 
technology could potentially improve an existing method of teaching 
(i.e. the traditional ward round) and facilitate new ways of interacting 
between teachers, students and patients. For example, multimedia 
learning theory (Mayer, 2001) proposes deeper learning can take place 
when information is presented through multiple modalities. 
This method can also allow for greater connectivity between different 
groups of students, academics or clinicians, including those in different 
geographical locations. For example, through the cross-institutional 
collaboration between Imperial and Michigan, students had access to 
clinicians and teachers that they would not have otherwise 
encountered on a local, in-person ward round. 



3 
 

Ensuring students have access to a similar standard of clinical 
experience can prove challenging. Through the use of this technology, 
the potential to provide consistent and equal access to learning 
opportunities is opened up, irrespective of where medical students are 
placed for their training. Challenges and proposed mitigations:  
Some students reported difficulty interacting when multiple 
participants attempted to speak simultaneously. Possible solutions for 
this include the use of the ‘raise hand’ function on Microsoft Teams if 
someone wishes to speak. Given that this session took place in an 
authentic, busy clinical environment, some students also reported 
difficulty with ‘background noise’. This can be mitigated by informing 
those in the area that teaching is taking place.  
Limitations of the study: 
Limitations of this study include that it took place at the end of the 
academic year and therefore resulted in a small sample size of study 
participants (n = 11). Furthermore, while free text comments provide 
some insight into why students agreed or disagreed with statements in 
our questionnaire, formal thematic analysis of qualitative data could 
provide more in depth explanations and is important future work. 
Since our study: 
Imperial College has been scaling up the use of this technology in 
education. The entire undergraduate cohort is now being taught using 
the Hololens technology, an achievement that has been recognised by 
the Real IT Transformation of the Year award. In collaboration with 
Michigan University, the College is now creating an international group 
of collaborators using this technology for education. Together the 
universities are conducting a monthly international ‘grand round’ using 
the Hololens technology.    
For next steps, MR technology could be integrated across the medical 
school curriculum, using holographic technology to enable access to 
specialist ward rounds, clinics and surgery. This may range from small 
group tutorials to an entire year group of medical students.  
In addition, these educational opportunities could be recorded to 
create a library of bespoke MR resources for on-demand use on an 
international scale. This would further support student-centred learning 
by conferring the flexibility to learn anytime and anywhere, according 
to a student’s own pace.  
Further research is required to develop a pedagogical framework for 
MR teaching of ward rounds and to explore the impact of this 
technology on student learning as compared to traditional teaching 
methods (e.g. in-person ward rounds).  
Conclusion: 
Our results support the feasibility, acceptability and effectiveness of 
using MR technology to deliver a remote access, interactive teaching 
ward round. We propose that this technology could be implemented by 
institutions worldwide to enable consistent and equal access to learning 
opportunities. Further work is required to assess the additional value 
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MR technology brings to students’ learning compared to traditional 
teaching methods. 
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Belonging, as defined by Goodenow (1993), is “a student’s sense of 
being accepted, valued included and encouraged by others (teachers 
and peers) in the academic classroom setting and of feeling oneself to 
be an important part of the life and activity of the class”. It is also a key 
factor in the choices that students make when applying to university 
(Winter and Chapleo, 2017). The Introductory Programme is an online 
activity for students entering UCL's community that invites them to 
explore the past, present and future of UCL through its people and 
places. Themes of creativity and controversy, discrimination and 
difference, passion and progress run through twelve rich interactive 
stories of disruptive thinking. It’s the start of a journey that aims to give 
a shared sense of the institution’s values, community and 
achievements. This session will talk about the development of the 
Introductory Programme, show a demonstration and present findings 
from student evaluations that have been conducted. 
 

Session Description 
 
 

This session will consist of a presentation and demonstration of the UCL 
Introductory Programme. This online programme has been planned and 
developed over the course of three years and is intended initially for 
incoming undergraduate students, but with potential to extend to 
postgraduate students and also new staff joiners and potential 
applicants. It was originally conceived to be completed by students 
before or shortly after joining UCL, as a "distinctive and intellectually 
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stimulating online programme of pre-entry materials, which will 
introduce prospective students to the interdisciplinary breadth of the 
UCL education and allow them to explore our campus and connect with 
other students". It has taken on a particular significance in the 2020/21 
academic year where large numbers of students have not had the 
chance to visit, explore and be taught on campus. Many existing 
resources focus on practical matters for new students, but the 
Introductory Programme offers something different: glimpses into 
UCL's ethos, its foundation as secular alternative to Oxford and 
Cambridge, and the radical - and sometimes controversial - thinking of 
its community. The Introductory Programme offers no right answers, 
and sometimes no answers at all, but encourages students to engage 
with complexity, understand nuance and see the different perspectives 
that interdisciplinary thinking can offer. Students engage with twelve 
objects (people or places) whose stories resonate the history of UCL 
and the creation of knowledge, but also inform challenges that are very 
much of our time and of times to come. The theme 'building new 
communities and developing new identities' fits well with the idea of 
welcoming our new students into the university community to not only 
be part of it, but to shape both the future of UCL and the future of 
society. 
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The idea of designing virtual learning environments that enhance 
engagement in online spaces is not new, especially for online or 
blended learning programmes. The pandemic, however, has shone the 
spotlight on online engagement for many more teaching professionals 
as they have had to transition their teaching online. Working from 
home, has meant that many more of us now have first-hand experience 
of engaging online. Before the Covid19 lockdowns, most of us could 
only manage being in two places at the same time at best: the physical 
space, and the mental space. However, online learning requires us to 
inhabit a third space – the digital space. For our learners to engage fully 
in online learning, we need to support and encourage every student to 
establish what has been termed, “digital residency” (White & Le Cornu, 
2011). 
In this case study we will share and critically reflect on our experience 
of applying the digital residency framework to the design and 
development of online spaces for our learners. We will present some of 
the learning activities and resources we have created that support a 
continuum of engagement across synchronous and non-synchronous 
online spaces. We will highlight how our Canvas Community Spaces 
support and encourage every student to establish digital residency, 
ensuring our learners can engage fully in online learning. 
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Session Description 
 
 

In this session we will be sharing and critically reflecting on one aspect 
of a larger collaborative project between the Leadership Development 
and Organisation Futures (LDOF) Team (part of Newcastle Business 
School), Newcastle University Business School as a whole and 
Newcastle University’s Learning, Teaching and Development Service 
(LTDS). The overall aim of this project was to design, develop and 
deliver a new suite of blended learning postgraduate Executive 
Education programmes. Two of these programmes form the focus of 
this case study: The Strategic Leadership MSc and the Executive MBA. 
Both programmes launched in October 2020 during the pandemic and 
were fully redesigned for online delivery. This case study is relevant to 
the Building new communities and developing new identities sub-
theme, in particular enhancing student engagement and belonging by 
establishing a community of practice (Wenger, 1998), through support, 
resources and learning activities designed and integrated within our 
Canvas Community Spaces (Brodie & Osowska, 2021). 
This case study has significant relevance to current and future learning 
and teaching practices within the HE sector and will showcase how we 
have applied the Digital Residency Framework to the design of the 
Executive Education Canvas Communities. Through that process we 
have combined pedagogy, technology and discipline knowledge 
(Koehler & Mishra 2009) in a way that supports a continuum of learner 
engagement across synchronous and non-synchronous online spaces. 
Reflecting for the future, the Digital Residency Framework is an 
example of how these disruptive times have precipitated valuable 
enhancements in academic practice and technology. The Digital 
Residency framework (White & Le Cornu, 2011), describes and analyses 
people’s approach to online spaces. According to this framework, we 
can choose to be present online along a continuum that spans our 
professional and personal identities and where we change our 
behaviour along another continuum that spans that of a visitor to that 
of a resident. Before the Covid19 lockdowns, most of us could only 
manage being in two places at the same time at best: the physical 
space, and the mental space. The Digital Residency Framework 
highlights the fact that online learning requires us to inhabit a third 
space – the digital space. As well as being physically at home, we need 
to reside in the digital space too.  
The Executive Education programmes were originally designed as 
blended learning programmes, with flipped learning activities 
incorporated into the online learning space and within the classroom. 
Given the considerable amount of time learners were expected to be 
online it was important to include space, time, and resources to support 
learners in developing digital residency and a sense of belonging 
(Brodie & Osowska, 2021). The move to fully online delivery 
necessitated by the COVID19 pandemic, made the creation of engaging 
online spaces and the development of a sense of digital residency 
imperative for our learners. We understood that if our learners only 
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“visited” the online learning space, rather than residing in it, we would 
be failing to engage them fully in their learning. Learning would be 
more superficial and less transformational – and altogether less 
satisfactory. Acknowledging the important role of learning as identity 
formation in management education (Warhurst, 2011), we wanted to 
find ways to allow and encourage our learners to develop a digital 
identity in which they felt safe to integrate their “shoes-off” selves and 
establish digital residency.  Using the four quadrants of the Digital 
Residency framework, we will showcase how each quadrant has 
influenced the design of the Canvas Community Space and the 
development of online resources. We will share and critique examples 
and images of digital design features, digital resources and learning 
activities. We will explain how we have used educational technologies 
for peer-to-peer relationship building and collaboration, and how we 
have integrated theory and practice.  (Diagram could not be added SL)  
The case study session will highlight that recognising and valuing the 
“reality” of the digital space will enable us all to establish our own 
digital residence more consciously, and in doing so, we will encourage 
more learner engagement and become better educators. 
The session will culminate with a personal evaluation of our experience 
so far and reflection on feedback collected from staff and learners. We 
will reflect on the likely impact of the limitations of our practice and 
share future research plans. 
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This case study will discuss the teaching provision offered to the 
Psychology Undergraduate degree at Brunel University London in 
2020/21, provide our reflections on student engagement, 
communication with students and student expectations, and our steps 
for 2021/22. In 2020/21 blended learning was used to provide pre- and 
post-session activities and tasks that would be interspersed with 
didactic teaching. This hybrid/blended approach included the use of 
didactic materials, other complementary asynchronous content, and 
interactive synchronous sessions (online and on campus). During the 
session we will explore in detail the outcome of our teaching approach, 
what worked well, what did not work well, what needs improving, what 
needs to be discarded, and based on these reflections we will touch on 
our insights on how to address teaching and learning from 2021/22 
onward. 
 

Session Description 
 
 

This case study will discuss the teaching provision offered to the 
Psychology Undergraduate degree at Brunel University London in 
2020/21, provide our reflections on student engagement, 
communication with students and student expectations, and our steps 
for 2021/22. In 2020/21 we had to adapt our approach to teaching and 
learning and use a blended approach where online teaching was 
interspersed with face-to-face activities, if safe and with appropriate 
social distancing and following the COVID-19 guidelines set by Brunel 
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University London. This required a programme-level approach, in which 
interactive teaching and active learning with regular student contact 
was achieved by considering the balance of activities across all 
modules. A minimum of eight hours of synchronous/face-to-face 
(whether in person or on-line) teaching per week, per Level was a 
requirement.  
As part of the Programme Lead welcome talks, students were 
presented a programme-level synopsis of the teaching provision for 
their level; followed by an introduction to each week, covering all 
activities across all modules – providing an opportunity to relate topics 
to each other and the programme overall. 
Blended learning was used to provide pre- and post-session activities 
and tasks that would be interspersed with didactic teaching. 
Synchronous, live contact (online and on-campus) was blended with 
asynchronous, non-live content and activities. The balance of 
asynchronous and synchronous activities took into consideration 
different time zones and students with additional needs (e.g. 
interactive online synchronous sessions were recorded; interactive on-
campus sessions either had a parallel online session or an asynchronous 
alternative; materials were made available at least one week in advance 
to allow for preparation; all recordings included captions; online 
synchronous sessions were conducted using MS Teams, which includes 
live captions, or for other platforms a note-taker would be present), 
and were, whenever possible, timetabled in the latter part of the week 
(Wednesday-Friday) to allow students to engage with the relevant 
asynchronous material in preparation for the interactive teaching. 
This hybrid approach included the use of (i) didactic materials, which 
were delivered asynchronously in the form of topic-focused ‘mini-
lectures’ with a maximum duration of 20 minutes each (Guo, Kim & 
Rubin, 2014). These ‘mini-lectures’ were released on a weekly basis, in 
advance of the interactive synchronous sessions to allow students to 
prepare; (ii) other, complementary asynchronous content/material such 
as podcasts, YouTube videos, TED talks, etc. and links to online books, 
reports and peer-reviewed papers; (iii) interactive synchronous online 
sessions focused on discussions, debates, interactive activities 
(including team-based learning), group work, quizzes, cases studies, 
Q&A, etc. (or a combination of these); (iv) interactive synchronous on-
campus sessions also took place, if safe and with appropriate social 
distancing. For each module there was generally a minimum of four on-
campus sessions distributed across the term. 
Both on-campus and remote assessments (formative and summative) 
were reviewed under COVID-19. The process ensured that formative 
assessments (e.g. quizzes, etc.) were included in all modules to allow 
for monitoring student engagement and student progression; peer- and 
self-assessment sessions were included. Traditional exams were 
converted into 48-hour, online, at home, timed assessments in order to 
not disadvantage our diverse student population.  
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During the session we will explore in detail the outcome of our teaching 
approach, what worked well, what did not work well, what needs 
improving, what needs to be discarded, and based on these reflections 
we will touch on our insights on how to address teaching and learning 
from 2021/22 onward.  N/A. 
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The summer of 2020 saw institutions across the UK, and indeed the 
world, forced into rapid transition to online learning in the face of the 
COVID-19 pandemic. This case study examines how we planned and 
implemented a strategy to support a school within a large post-92 
university in this transition. The strategy was successful against a 
number of measures from both university and sector comparisons, e.g. 
the school maintained high student satisfaction rates in both 
theoretical and applied subject areas.  With specific attention to 
academic identity and efficacy, we examine the approaches that were 
taken to help academics climb over the digital hurdle towards good 
online teaching, suggesting that a three-pronged approach is needed to 
overcome these barriers and create the belief in digital that is needed 
for a successful online transition, and for continued growth. This 
session will explain these three factors and invite discussion on their 
implications for future development:  a collective ‘all in it together’ 
approach; placing curriculum rather than technology at the heart of the 
work; and ensuring solid institutional support that does not rely on 
early adopters. These are brought together in a framework of principles 
for future working. 
 

Session Description 
 
 

The University of Westminster is primarily a provider of face-to-face 
taught undergraduate and postgraduate courses over a wide spectrum 
of subject areas and contexts. Set in the heart of London, with an 
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additional major focus for arts and media-based subjects on the 
outskirts of London, the University prides itself on its practice-based, 
research-informed courses and diverse student body. This case study 
focuses on experiences of transformation within the School of Media 
and Communication (WSMOC, one of 12 University Schools) which 
demonstrated a successful transition thanks to particular attention to 
staff training and development. 
Before the COVID crisis, live online teaching was limited to a handful of 
academic staff and student users (approximately 100 per week). By the 
start of the second semester of the 2020/21 academic year, almost all 
academic staff and students were engaged in some level of 
synchronous online learning and teaching. For example, on one typical 
weekday in January 2021, over 450 separate live sessions involved over 
10,000 unique attendees. These figures reflect heavy reliance on a live 
online delivery model for distance online learning, with little obvious 
use of asynchronous distance learning strategies.  
To support the move to online learning, especially regarding the initial 
need to round off semester 2 of the 2019/20 academic year, the 
University’s Learning Innovation and Digital Engagement team worked 
with academic colleagues in the School and external expert consultants 
to devise and deliver a 6-week staff development course - ‘Planning and 
Implementing an Online Course’. This covered models for learning 
design and best practice in online distance learning, and comprised 
asynchronous learning units, live sessions, and bespoke consultations 
with external critical friends. Other Schools (8 in total) also enrolled 
their staff on the course, but none had the same level of engagement or 
co-ordination between local plans and the course as WSMOC.  
Using both survey and interview methods, we evaluated the success of 
the transition strategy against University norms and sector data (Jisc, 
2020; Meredith and Hardman, 2021). WSMOC was able to outperform 
in many areas of online teaching and learning, yielding high satisfaction 
scores from students. For example, through the first semester of 
teaching fully online, WSMOC maintained year-on-year satisfaction 
scores through module evaluations. 79.5% of students within the school 
reported feeling engaged with their online learning, compared with just 
41% nationally (Brown, 2021). 
 Furthermore, and perhaps most importantly for long-term 
development, the school appears to have broken through the ‘early 
adoption barrier’ - many more academics now not only feel 
comfortable with educational technologies but are starting to talk more 
like early adopters. All of course is not perfect, and in many aspects 
members of the school rate their experiences of support and quality of 
infrastructure as no higher than the rest of the university. Indeed, some 
deeply critical points were raised, especially in relation to workloads. 
There does though appear to have been a significant shift in the way 
people think not only about their teaching, but about their ‘place’ as a 
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teacher and how these might continue to interact with or be enhanced 
by digital technology. 
This session will explain the strategy and outcomes in more detail and 
highlight the three key themes that enabled its success: a collective ‘all 
in it together’ approach; placing curriculum rather than technology at 
the heart of the work; and ensuring solid institutional support that does 
not rely on early adopters. These themes were implemented through a 
range of practical steps. For example, the ‘all in it together’ philosophy 
was emphasised through techniques including a focus on core 
technology, using in-house exemplars, and using our early adopters as 
‘supporters and cheerleaders’ rather than simply ‘innovators’. 
Delegates will be invited to discuss the potential application of our 
approach and findings to their own context. We will also discuss 
implications for future development, including a framework of 
principles developed by the presenters. For example, qualitative 
comments from our survey point to many academics rethinking their 
teaching long-term, and in a positive way. This suggests that they did 
more than just learn to use specific online tools, but rather learned to 
reimagine teaching – how can we best support this at both school and 
institutional level? 
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The presentation focuses on the use of blogs for developing second 
language (L2) writing skills for a linguistically diverse cohort of students 
at SSEES, UCL. The ZPD theory by L. Vygotsky was used to apply an 
individualised approach to developing L2 writing skills. To assess the 
outcomes of students’ learning principles of Dynamic and Ipsative 
assessment were applied. Blogging was used as a pedagogical tool to a) 
increase students’ motivation and confidence b) to engage students in 
systematic writing, and c) to improve their language proficiency. The 
session will include discussion of the preliminary findings of focus 
groups which explored students’ perception and experience on how the 
assessment in this module differed from writing a traditional essay. 
 

Session Description 
 
 

The presentation is built on the experience of finding the ways to 
overcome challenges in developing L2 writing skills to a linguistically 
diverse cohort of students during their final year of studying Russian 
with the allocated 1 contact hour per week. The approach to teaching 
draws on both educational theories and research evidence from 
relevant existing practices. Blogging is used as a pedagogical strategy to 
enhance students’ writing skills with the intention of facilitating 
confidence, systematic writing, considerations of audience, and 
increased responsibility for the content they create. In addition, this 
made it possible to structure the learning and assessment in a way that 
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brought together students with varying language (L2) proficiency and 
made this difference work for everyone’s benefit. The cohort’s linguistic 
background, language (L2) proficiency, and degree of exposure to the 
target language varied as students came from varying linguistic and 
cultural backgrounds, were pursuing different degrees, and had varying 
academic and personal interests.  
Offering a writing course to L2 learners poses two main challenges. First 
comes from the acknowledgment that writing is a skill, and any skill 
requires systematic approach and much practice. Second challenge lies 
in the development of writing skills in students’ target language – 
Russian. Various theoretical and research sources have been drawn 
upon in order to design the approach to learning and assessment 
employed in this module. As a starting point, Lev Vygotsky’s (1962) 
theory of the Zone of Proximal Development refers to the range of 
abilities which an individual student can perform with the help and 
guidance from a teacher or a more capable peer but cannot yet 
perform independently. The application of this theory allowed the 
teacher to support an individualised approach for every student in 
order to maximise their individual progress in learning Russian as a 
foreign language.   
In conjunction with the ZPD based approach, the principle of Ipsative 
Assessment (Hughes et al 2014) was applied, whereby students work 
iteratively and measure their progress by -referencing, reflecting and 
building upon their previous work, in order to implement a process-
oriented approach to teaching and assessing the development of 
writing skills. Assessment in the course was used not solely to measure 
a learner’s level of knowledge and skills, but to act as a learning tool as 
well, in keeping with the concept of ‘Assessment for Learning’ which, 
according to Chappuis and Stiggins (2002) means that students should 
be part of the assessment process and by doing so should increase their 
learning awareness. The incorporation of self-editing, peer-reviewing, 
and working with feedback and feedforward allowed the students to 
take an active role in the assessment of their skills and the work of 
others.   
In keeping with UCL's 'Connected Curriculum' students are developing 
skills in communicating their research findings to authentic audiences. 
In addition, the use of blogs presented an opportunity to be actively 
engaged in the research of open educational practices (OEP) in order to 
support learning and share teaching practices with the goal of 
improving education at many levels: individual, professional, and 
institutional. The idea of “openness” in using blogs was used to 
facilitate students’ responsibility when creating content and using 
language. This was also used to boost their motivation by allowing them 
to track their own progress via their blog posts/language portfolios. 
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Digital assessment is seen as one of the ‘final frontiers’ in Higher 
Education- its borderlands throw up new innovations, disruptions, 
benefits and challenges. UCL’s pivot to online teaching in April 20/21 
created the conditions for adopting a cross-university ‘digital first’ 
approach to assessment. This short panel discussion will touch upon the 
core activities undertaken for the successful procurement and 
implementation of a modern, dedicated digital assessment platform 
that was rolled out for all 18,000 centrally managed exams in April 
2021. It will explore some of the immediate and potential benefits and 
challenges, including the resourcing and training aspects required to 
ensure success at scale, and consider some cultural and policy 
developments required for a shift to a modern approach to assessment. 
 

Session Description 
 
 

UCL took the decision to move to online assessment in March 2020 and 
conduct all its assessments remotely. Instead of the 87,000 face to face 
invigilated exams that had traditionally taken place using an external 
venue (the London Excel conference centre) over 5 weeks, pass/fail 
capstone assessments for all first-year students were introduced and in 
large part, traditional F2F exams for other years were replaced with 24 
hour timed exams using Moodle. 2020 witnessed a significant reduction 
in exams. In contrast, work on support for digital assessment 
disproportionally accelerated throughout 2020/21. Prior to March, we 
had been reviewing the role of digital assessment – it wasn’t a burning 
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platform for UCL although, like the rest of the sector, we had been 
hearing dissenting students’ voice about handwritten exams (and the 
need for handwriting practice to develop the appropriate muscles) for 
many years.  
Capitalising on the unique opportunity that the lockdown provided for 
(a) solving immediate problems of robust remote assessment and (b) 
exploring a new vision of assessment over the next 5-10 years, a 
number of things were set in motion. These included creating a 
temporary operating model, establishing up governance structure and a 
project board to agree plans and comms, specification gathering and 
testing, piloting and procuring an end-to-end digital assessment 
platform for all centrally- managed exams. Over the course of this work, 
we have started to scope out some of the potential innovations 
(opportunities for alternative , authentic and modern assessment, data 
integration) as well as challenges (space, infrastructure, TOMs, 
proctoring, trust based adaptive systems, development of the marker 
and moderator experience, data integration)  Our presentation will be 
in the form of a panel with questions asked to illicit some of these 
issues, which we will open up to the audience to maximise interaction 
and enjoyment. 
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ABC learning design is ‘sprint’ method now widely used to help busy 
university and college teachers review and redesign their courses for 
blended modes. 
Originally run as face-to-face workshops, in only 90 minutes teaching 
teams work together to create a visual ‘storyboard’ of activities 
representing the student journey. Assessment methods, programme-
level themes and institutional policies can all be integrated easily. 
International ABC user groups have emerged over the last five years to 
share ideas, translations and localisations. 
The 2020 Covid crisis impacted on ABC in two ways; one positive, one 
negative. As even traditionally minded universities were forced to 
‘pivot’ rapidly to online learning provision, the advantages of digital 
modes and the need for structured learning design became ever more 
evident. Paradoxically, the customary ABC on-campus workshops could 
not be run. The community responded swiftly by experimenting with 
online approaches. 
Clive Young and Nataša Perović, the UCL originators of ABC, have now 
created and trialled their own online version based on Google 
Jamboard and UCL’s Learning Designer tool.  
In this session Clive and Nataša will show how this works, compare on-
campus and online versions, and discuss how in the longer term ABC 
may be integrated into university-level educational design processes. 
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Session Description 
 
 

ABC Learning Design is a high-energy, hands-on curriculum 
development workshop developed at UCL in 2015. The aim was to 
create an alternative ‘rapid development’ design method to enable 
teaching teams work together to create a visual ‘storyboard’ (Young 
and Perovic, 2016). The storyboard is a visual representation of the 
student journey through a module and is made up of pre-printed cards 
representing the type and sequence of learning activities (both online 
and offline) required to meet the module or programme learning 
outcomes. The cards are based on the highly respected and effective 
‘Conversational Framework’ pedagogical model (Laurillard 2002, 2012). 
Assessment methods, cross-program themes and institutional policies 
can be integrated into the process. ABC is particularly useful for new 
programmes, or those changing to an online or more blended format. 
Extensive evaluation of the method, most recently through the 
transnational Erasmus project ‘ABC to VLE’ (2018-2020), has show that 
ABC facilitates discussion, impacts on the (re)design of the course and 
helps implement institutional education strategies. Perhaps even more 
satisfying, most participants find the collaborative sharing of practice 
helps them become more confident teachers. Before Covid, ABC had 
been run successfully at UCL where over 1000 faculty had co-designed 
over 250 modules, short courses and MOOCs. Over 170 UCL students 
had also participated. The ABC team had introduced the method to 35 
universities and colleges throughout the UK, Europe and beyond. 
Another 1000 academics and learning professionals have participated in 
these sessions, representing a range of disciplines from medical 
sciences through engineering to education and social sciences.   
Although the Covid crisis underlined the need for the structured 
learning design that ABC can provide, the ‘traditional’ face-to-face 
workshops were no longer possible. However, many institutions wished 
to continue to use the method and support it remotely. The Erasmus 
project collated tools and approaches and the project hub https://abc-
ld.org/ hub includes a number of resources and articles. Building on 
this, the UCL team created and trialled their own online version based 
on Google Jamboard and UCL’s Learning Designer tool. 
In this session we will step though the ABC LD method and activities, 
comparing the original face-to-face version with the new online 
approach and compare strengths and weaknesses of both. We will 
introduce storyboarding via Google Jamboard and the UCL Learning 
Designer and show how thee latter can be imported into Moodle. 
Finally, the team will discuss ambitions to integrate ABC into the 
mainstream educational design processes of UCL.    
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The University of London’s response to the 2020 COVID-19 pandemic 
was to move 110,000 exams taken in centres worldwide online. There 
has been an extensive evaluation of student, staff and management 
experiences. This paper explores the impact of the rapid pivot to online 
exams on programme directors’ accounts of the consequent 
examination re-design such as open book exams and reducing reliance 
on rote learning.  The extra time for online exams that was offered for 
accessing the system and uploading answers also enabled students to 
correct errors and make use of external sources. There was clear 
evidence that some staff were shifting from viewing exams as mainly a 
measurement of knowledge to seeing the potential of assessment for 
learning. There were however concerns about academic integrity and 
workload. 
The rapid pivot to online exams, although challenging organisationally, 
has made visible some limitations of exams and online exam 
technologies and has encouraged assessors to reflect on using more 
formative assessment for supporting learning. With further relaxing of 
institutional constraints on assessment design, and with appropriate 
assessment support, this could enable designers to take increasing 
more innovative approaches to assessment in the future. 
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Session Description 
 
 

 
The 2020 COVID-19 pandemic has resulted in unprecedented disruption 
to assessment particularly for timed unseen examinations completed in 
examination centres. With such assessments no longer possible, a rapid 
response was needed.  Universities had the possibilities of moving 
exams online or switching to alternative forms of assessment. These 
options challenge the dominance of unseen examinations and enable a 
consideration of the learning benefits of alternatives. Research on 
assessment in distance learning environments including the relationship 
between students’ performance and preferences when using online 
and offline assessments demonstrates the benefits of alternatives such 
as open book examinations or coursework (Abrar & Mumtaz, 2017; 
Chase et al, 2017). Technology can also help by automating marking 
and feedback, consequently improving the student experience and 
freeing teacher time and expertise for potential learning enhancements 
(JISC, 2020).  
Every year, for the majority of the University of London (UoL) distance 
learning students, assessment is via unseen, paper-based, written 
exams, taken at a location near to where our students live. In spring 
2020, 35,000 students were booked to take some 110,000 exams in 180 
countries at 600 examination centres. Due to the pandemic we moved 
110,000 exams online and we have undertaken an extensive evaluation 
of this work. This paper builds on current research to explore in detail 
the impact of the rapid pivot to online exams.  
As part of an evaluation, we interviewed 15 programme directors about 
the experience and their views on the purposes of assessment. These 
were from undergraduate and postgraduate programmes in a range of 
disciplines. The programme directors reported on short-term changes 
in assessment design when moving exams online such as open book 
exams, redesigning questions to discourage plagiarism, reducing 
reliance on rote learning, and the extra time offered for online exams 
enabled students to correct errors and make use of external sources. 
There was clear evidence that staff were shifting from viewing exams as 
mainly a measurement of knowledge to seeing the potential of 
assessment for learning (Gibbs and Simpson, 2004). There were, 
however, some tensions over academic integrity and workload. 
While some reported that the changes would be temporary and that 
they would return to previous assessment methods post-pandemic, the 
majority reported that they would wish to continue with the online 
exams using VLE technology rather than bespoke examination 
technologies. One director reported a transformation of assessment 
from exams to coursework only that was accelerated by the pandemic. 
Thus, the rapid pivot to online exams, although challenging 
organisationally, has made visible some limitations of exams and online 
exam technologies and has encouraged assessors to reflect on using 
more formative assessment for supporting learning. With further 
relaxing of institutional constraints on assessment design, and with 
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appropriate assessment support, this could enable designers to take 
increasing more innovative approaches to assessment in the future. 
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How can students be encouraged to engage with a neglected part of 
medical education in a pandemic? In the wake of the Covid-19 
pandemic virtual learning has come to the forefront of academic 
teaching pedagogies. Whilst the rising popularity of Team-Based 
Learning (TBL) to deliver medical education and the deemed superiority 
of TBL over problem-based learning, means a fusion of the two must be 
explored. This presentation will discuss the implementation of using a 
team-based e-learning pedagogy to deliver teaching of active 
conversations to postgraduate Physicians Associates students. The TBL 
e-learning session was evaluated with student feedback, of which the 
session was found to be both useful and efficient in delivering a 
previously uncomfortable and subsequently neglected part of medical 
education. 
 

Session Description 
 
 

Our presentation relates to the staff and student experience and 
building new communities and developing new identities sub-themes. 
Our study introduces an innovative teaching pedagogy that reflects the 
covid-19 necessity for off-campus teaching to manifest strong learner 
engagement and efficient learning. 
Physicians Associates (PA) are medically trained generalists, with a wide 
range of clinical expertise applicable to many diseases (1). PA’s are 
taught as university postgraduates, their learning is structured around 
the Matrix of Clinical Conditions (2). This matrix ensures relevant 
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teaching that reflects clinical practice. many of the conditions within 
the matrix are intertwined with activity levels. However, exercise 
medicine has often been neglected within medical education, with 
uncomfortable conversations often cited.  
In 2018 Moving medicine was launched. A new way to promote ‘Active 
conversations’ within consultations to promote physical activity in 
patients. By introducing them into healthcare education curricula 
“active conversations” can become an integrated part of a consultation, 
and thus aid in the prevention and treatment of associated conditions 
(3).  
The shortened postgraduate medical teaching compared to a 
traditional Medicine course means that time-efficient and clinically 
relevant teaching is of the utmost importance. To teach active 
conversations well, a safe environment should be fostered to facilitate 
learning. In the context of the Covid-19 pandemic, this has been 
challenged. The introduction of off-campus virtual learning means that 
novel pedagogies should be used to maintain the quality of teaching.  
Team-based learning (TBL) is a collaborative learning strategy in which 
pre-reading, testing and application are undertaken by small groups (4). 
In our case study, a TBL session was conducted with first-year PA 
students, in which surveys were given before a teaching session and 
after. The results of which have been compared to evaluate the success 
of the teaching.  
Study participants understanding of what an active conversation is 
vastly improved; in the pre-session survey, 69.2% of participants 
responded negatively when asked if they knew the definition of an 
active conversation (negative response = strongly disagree, disagree or 
neutral). Moreover, before the session, only 30.8% of participants 
responded positively to the same question (positive response = agree or 
strongly agree). The post-session survey found that 100% of students 
responded positively to the same question; "I am aware of the 
definition of active conversations" (5 participants selected agree, 7 
participants selected strongly agree). This trend continues into teaching 
students what resources are available to them when having an active 
conversation with a patient as 23% of participants gave a positive 
response to being aware before the session but 100% of participants 
responded positively after the session.  
  
Participants also felt more comfortable having active conversations 
with patients. Before the session, 53% of students responded positively 
for comfortability with active conversations, compared to 100% of 
students responding positively to the same question after the session 
From the results, it is clear that the TBL E-learning session was an 
effective teaching tool as students understanding and awareness of 
moving medicine improved. Crucially, student’s comfortability with the 
potentially difficult topic vastly improved. Reflecting the safe-space 
environment that was created despite delivering the session virtually.  
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 Our findings are in concurrence with the literature on students’ 
perceptions of TBL. Only 4 students out of 13 (30.7%) responded to the 
last question of the survey on the pre-session form, which asked 
participants to rank the effectiveness of this teaching method on a 
Likert scale. Of the four respondents, 1 responded with a Likert score of 
1, 2 responded with a score of 4 and 1 responded with a score of 5. In 
comparison, all 12 participants answered the post-session form with 3 
participants ranking it a Likert score of 4, whilst 9 participants ranked it 
5. Students view TBL positively. Burgess et al. discuss the preference of 
student for TBL pedagogies and the subsequent introduction of TBL into 
the Sydney medical programme (5).  
TBL has been used in many undergraduate medical curriculums but the 
evidence for use in postgraduate medical teaching is limited. In the 
context of the Covid-19 pandemic, teaching pedagogies have been 
forced to adapt to e-learning which can be done virtually. Our study 
shows originality in the use of TBL in an E-learning environment to 
postgraduate PA students. From our results, we recommend 
implementing TBL to deliver medical teaching virtually to postgraduate 
students.  
The presentation will discuss the context and importance of E-learning 
in reflection of the pandemic, will describe our study methodology and 
results, before giving the conclusions of our study. To end, we will 
discuss what our findings can mean for the modernisation of teaching. 
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Team-Based Learning (TBL) is an innovative learning and teaching 
strategy deemed to facilitate active and collaborative learning. For this 
project, academic colleagues from Brunel University London (BUL) 
teamed up with colleagues from Tampere University (Finland) to 
deliver, for the first time, online TBL to their first-year undergraduate 
students. The aims were threefold: i) to implement and evaluate online 
TBL in first year UG Research Methods modules in two distinct higher 
education institutions; ii) to evaluate a number of technological tools, 
including a purpose-built, commercially available TBL software (i.e. 
LAMS International), to deliver online TBL; iii) share best teaching 
practice for the delivery of the sessions online (which became a 
necessity due to COVID-19).   
Progress to date: four online TBL sessions were delivered at BUL and 
two were delivered at Tampere.  
Evaluation of the new pedagogical strategy (incl. staff and student 
surveys and student focus group) is currently under way.  
 
 

Session Description 
 

In July 2020, a team from Brunel University London (BUL) and Tampere 
University (Finland) bid for an educational grant to collaboratively 
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 implement Team-Based Learning (TBL) in a Research Methods module 
delivered in their respective programmes.  TBL is a learning and 
teaching strategy based around the principle of social construction of 
knowledge, grounded in the constructivist learning theory (Hryuchak & 
Batty, 2012); it sequentially involves self-work followed by team-work, 
bringing together students for active and collaborative learning. TBL has 
been recognised as an effective student learning approach (Tsai and 
Jao, 2020). While the benefits of using TBL in health profession courses 
are well documented ( Fatimi et al, 2013; Haidet et al, 2014), few UK 
institutions so far have adopted the approach. 
The aim of the project was to implement TBL as a form of innovative 
pedagogy to facilitate active and collaborative learning in 
undergraduate (UG) Research Methods classes. Taking account of the 
COVID-19 situation, the project sought to implement TBL online using 
various technological platforms.  The collaboration between BUL and 
Tampere University was framed by four objectives;  
1. Implementation and evaluation of online TBL in first year UG 
Research Methods modules in both institutions; 
2. Evaluation of a number of technological tools, including a 
purpose-built, commercially available TBL software (i.e. LAMS 
International) to deliver online TBL; 
3. Sharing of best teaching practice for online TBL between teams 
at BUL and Tampere; 
4. Dissemination of findings through conference presentations and 
publication of a report.  
  
In September 2020, BUL rolled out its revamped suite of UG 
programmes in Sport, Health and Exercise Sciences (SHES). At the same 
time, Tampere University delivered, for the first time, its new UG 
programme in Sustainable Urban Development (SUD). One of the 
commonalities of both programmes was the delivery, in the first year, 
of new Research Methods modules.  
Pre-COVID-19, the Division of SHES at BUL planned to introduce TBL 
sessions within its new Research Methods module. Due to the necessity 
to move to dual delivery in 2020/21, and as part of a long-term plan to 
develop active and engaging teaching sessions (to account for varied 
and evolving student needs), the teaching team reviewed its plan and 
decided to replace face-to-face TBL with online TBL. Colleagues from 
Tampere University faced the same challenge (with online teaching 
becoming a necessity for 2020/21). It was therefore agreed that both 
teams would work collaboratively on the implementation of online TBL 
as part of their first year Research Methods modules. Previous studies 
have shown that online TBL can be as effective as face-to-face TBL 
(Franklin et al, 2016) 
Methodology: 
The team used a collaborative and reflexive approach to implement 
online TBL as part of their new Research Methods modules in 2020/21. 
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The content of the sessions drew on previous work carried out by SHES 
colleagues at BUL to develop students’ ability to read and interpret 
academic papers. The content and initial format was based around TBL 
sessions previously delivered face-to-face at BUL. Four TBL sessions 
were offered during the academic year at BUL; two covered natural 
sciences papers and two covered social sciences papers.  The LAMS 
software was used to set up the TBL lesson sequence, and Zoom was 
used alongside as the web-conferencing platform. Tampere delivered 
two TBL sessions, also using LAMS and Zoom.  
The following evaluation methods were deployed to capture feedback 
and experience of students and staff at both institutions: 
- A student survey was conducted at the end of the academic year 
in both institutions to capture student experience and attitudes to TBL, 
as well as their experience with the various digital platforms used to 
implement  
 - to TBL, as well as their experience with the various digital platforms 
used to implement TBL; 
- Staff interviews (using Zoom) were conducted to capture faculty 
experience of using TBL and the associated software; 
- A focus group consisting of students from both institutions was 
run to gather in-depth information of student experience. 
This research project meets the criteria of the conference in the 
following ways: 
The use of online TBL is an innovative practice as a response to the 
COVID-19 situation. Online TBL, using a dedicated software and Zoom 
web-conferencing platform enabled the teaching teams to engage with 
the learners in an interactive, collaborative manner. The use of break-
out rooms in Zoom, where learners were assigned into teams, gave the 
opportunity for students to engage in small group discussions. The 
dedicated software LAMS provided real-time data on performance of 
the groups.  
This project is an example of an inter-institutional collaborative project. 
The collaboration between BUL and Tampere University allowed the 
teams to share their expertise and good practice; the overall goal being 
to enhance student experience in both institutions and overcome 
together the new challenges faced with online teaching.  The evaluation 
of the project involving students from both institutions will provide 
insight into the cultural aspects of student engagement when they 
undertake the same pedagogical approach to teaching and learning.  
The use of technology to support and enhance the delivery and 
implementation of online TBL was a critical part of this project. One of 
the aims was to evaluate the effectiveness of various platforms (i.e. 
LAMS, Zoom) both, from a student and faculty perspective.  
It is intended that the presentation at this conference will include the 
following elements: 
1. Provide the contextual background to implementing online TBL 
in both institutions; 
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2. Discuss the pros and cons of using the LAMS software and other 
technologies to facilitate online TBL; 
3. Consider the collaborative approach taken by the team to 
deliver aspects of the Research Methods modules in two different 
institutions using the online TBL format; 
4. Reflect on the challenges faced by both teams; 
5. Share preliminary research findings 
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Feelings of “social isolation” are reported to be a key cause of low 
engagement for international students. Feelings of disconnectedness 
and isolation have been exacerbated by global lockdowns as a 
consequence of the COVID-19 pandemic. We advocate the use of 
chatbot technology during these challenging times, to provide students 
with connectedness and a sense of belonging which are essential to 
effective learning. 
We report upon two studies introducing chatbot technology to develop 
learning communities at a London University, with a largely 
international student base. The first study focussed upon easing the 
transition for first year students and increasing study engagement. The 
chatbot was used by both Programme Directors and Students. Findings 
indicate the chatbot enabled students to obtain support and connect to 
their programme leader.  
The second study focussed upon creating learning communities with 
students and module leaders. We report upon how the chatbot was 
implemented during lockdown to help students feel more connected, 
and how the bot was incorporated within teaching and learning 
activities during online modes of delivery.  
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Session Description 
 
 

The adoption of chatbot technology within HE is associated with several 
benefits including; improving student motivation, improving student 
attention, encouraging collaborative learning, promoting 
communication with peers, and increasing student’s sense of ease 
(Gulz, 2004). Feelings of “social isolation” are reported to be a key 
cause of low engagement for international students. These feelings can 
be exacerbated if students receive little opportunity to engage in 
learning communities to receive peer support (Cross, 1998). In this 
session, we advocate the use of chatbot technology in establishing 
learning communities to provide students with a sense of 
connectedness and belonging. 
Feelings of disconnectedness and isolation have been exacerbated by 
global lockdowns as a consequence of the COVID-19 pandemic (Karalis 
& Raikou, 2020). The outbreak led to university campuses closing and 
moving to online modes of teaching and learning with short notice 
(Bisht et al, 2020). This not only impeded physical interactions, but also 
engagement in some instances (Muhammad & Kainat, 2020). When 
students are not engaged, this can be detrimental to their learning 
success and lead to feelings of disconnect (Bryson, 2014). We advocate 
the use of chatbot technology during these challenging times, to 
provide students with connectedness and a sense of belonging which 
are essential to effective learning. 
In the session we will report upon two studies introducing chatbot 
technology to develop learning communities at a London University, 
with a largely international student base. The first study was conducted 
over the autumn term of 2019, and the focus of was twofold; to ease 
the transition for students into their first year of university study, and 
to increase study engagement. As part of this study, four learning 
communities were created using the chatbot at undergraduate and 
post graduate level. Students and programme leaders were provided 
with access to the chat bot via mobile app prior to their study induction 
and throughout the autumn term of 2019. At the end of the term, data 
was collected via questionnaires and focus groups with students and 
teaching staff to allow for identification of benefits and challenges.  
Findings indicated a positive correlation between study engagement 
and engagement with peers. Students reported that the chatbot 
enabled them to obtain support and connect to their programme 
leader. Both staff and students also made recommendation on how 
engagement could be further enhanced using the bot in terms of; 
clearly specified purpose, integration with existing university systems, 
leading by example and connectivity. Extending upon these 
recommendations, a second study was carried out during the lockdown 
in 2020. 
In the second study we focussed upon creating learning communities 
with students and module leaders. We specifically focussed upon 
modules for which previous engagement levels had been low. We 
report upon how the chatbot was implemented during lockdown to not 
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only help students feel more connected, but also how the chatbot was 
incorporated within teaching and learning activities during online 
modes of delivery. The proposed session is relevant to the sub-themes 
of; ‘staff and student experience’ and ‘building new communities and 
developing new identities’.  
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Group work has become a key element of a degree programme design 
and has the potential to improve student engagement, performance, 
marks, and retention, however, this potential is lost if the assessment 
design is not seen as fair (Gibbs, 2009, Meijer et al., 2020). Technology 
offers some answers but is this a ‘sticking plaster’ over the complexities 
of teaching practice, assessment design, and student perception. Three 
UK institutions (Universities of Liverpool, Newcastle, and Liverpool John 
Moores) independently instigated the same digital peer evaluation of 
group work platform (Buddycheck) to address such challenges. In this 
session, we present our cross-institutional research idea of jointly 
investigating the pedagogical opportunities and implications of 
assessed groupwork incorporating a peer evaluation process. Building 
on White et al’s (2005) survey study, we will report our early findings 
from a mixed-methods research study that elicits students’ perceptions 
of fairness. Our additional aim is to gather and discuss possible 
pedagogical approaches based on literature review and staff survey 
data. To finish we would like to seek feedback from the audience about 
our research idea and their perceptions and practices on designing and 
implementing group assessment, and our shared hopes to create the 
‘dream team’ assessment. 
 

Session Description 
 

Introduction: Group work has become a key element of a degree 
programme. The many reasons for this include: development of a 
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 widely recognised employability skill; valuable and deep learning 
experience for students; a sustainable learning activity with growing 
cohort size. However, students can also struggle with learning and 
implementing team management skills and in addition to this the most 
common complaint from students is parity between student 
contribution when the work is summatively assessed (Davies 2009). 
Students undertaking group work have to overcome complex and 
messy interactions with others as part of the learning process. 
Autonomy, personal control, and individual responsibility is replaced by 
storming, forming, and norming as groups navigate new dynamics 
before they can look to perform. When you add summative assessment 
into this mix it is little wonder that assessment fairness is the number 
one concern for students, reported in research literature and module 
feedback.  
Technology and groupwork: Technology has the potential to support 
students and staff in the groups allocation, development, management, 
production and reflection. To achieve this, the teaching design, practice 
and the technology needs to be carefully aligned. This is a complex task, 
requiring both knowledge of the technology and assessment design. 
This project is focusing on only one aspect of the process, student peer 
evaluation. Three UK institutions (Universities of Liverpool, Newcastle, 
and Liverpool John Moores) independently instigated the same digital 
peer evaluation of group work platform (Buddycheck) to address these 
assessment challenges. They have come together to jointly investigate 
the pedagogical opportunities and implications of assessed groupwork 
incorporating a peer evaluation process that helps moderate group 
marks so that each student is rewarded with an individual mark based 
on their contribution to teamwork. Buddycheck is based on CATME 
(Comprehensive Assessment of Team Member Effectiveness) Peer 
Evaluation tool which has been used in a variety of ways to support 
group work skills and behaviours, however, the effectiveness of any 
such tools also depends on the design and support student have to 
successfully complete their work together. 
Research aims and methodology: The first aim of this current project is 
to establish a framework of principles that academics could consider 
building into their assessment design. These include: structure of the 
interaction; learning objectives; approach to marking; tutor guidance; 
group membership and use of roles (Forsell et al., 2020; de Hei et al., 
2016). Technology may introduce further complexities or opportunities 
to provide structure to help students navigate this process. This is 
dependent on the overall design of the assessment and its integration 
of the technology. The project will collect the details of each 
assessment structure to analyse who current designs link with the 
literature helping to identify gaps and opportunities for develop. The 
other aim of this project concerns exploring students’ perception of 
fairness when undertaking peer review of fellow group members as 
part of an assignment. The concept of fairness in group work is complex 



3 
 

 

and dynamic with students perceptions shifting to other aspects of the 
learning experience beyond the assessment design and requires new 
ways of thinking about formative and summative assessments 
(Nordberg, 2006). Details of group assessment design practices will be 
elicited via a staff survey. One aspect of the originality of the study is to 
explore such perceptions and assessment practices across different 
institutions. 
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Relational Pedagogy in virtual learning environments: A study of online 
approaches to the development of Learner Communities in Higher 
Education 
Orlagh McCabe and Stephen Powell 
Manchester Metropolitan University 
In many teaching situations there are various benefits to including 
practice that promotes relational pedagogy. Although referring 
specifically to children’s learning (Hedges and Cooper, 2018: P4) refer 
to practices of ‘reciprocity, joint involvement, intuition, wisdom and 
trust’ as offering a space for learning that connects with collective 
participants interests. These practices can in turn be successfully 
applied to HE learning contexts in order to emphasise meaning rather 
than knowledge construction.  
Curriculum designed to embed a relational approach would therefore 
encourage practice that incorporates interaction between learner and 
teacher and the promotion of relationships between individuals, 
encouraging a peer approach to learning whilst facilitating pedagogic 
practice that not only creates but also sustains learner communities. 
This is not always natural phenomenon and requires a tacit approach 
from teachers in offering an open yet respectful and supportive 
relationship with their learners (Jensen, Skibsted &Christensen, 2015). 
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This paper analyses the experiences of academic staff at a large 
Northwest institution in making the transition to fully online provision. 
Research sought to identify the limitations of a virtual environment on 
tutor’s ability to develop and sustain learning communities with their 
learners. Here, the researchers who are academic developers 
responsible for supporting 1600 academic members of staff reflect 
upon research conducted with academics to provide a critical reflection 
of their experiences of embedding relational pedagogy within their 
programmes. 
The analysis adopts a problem structuring inquiry technique used in 
Soft Systems Methodology (SSM) to identify “the main entities, 
structures and viewpoints in the situation, the processes going on, the 
current recognised issues and any potential ones” (Checkland and 
Poulter, 2006).  In this case, the problematical situation being the 
constraints placed upon tutors in developing and maintaining a sense of 
community with their learners and how the future of learning in 
universities might need to adopt in order to ensure online learner co-
construction and a student-centred curriculum is a sustainable feature 
of future HE practice. 



1 
 

2021 
 

 
19th Academic Practice and Technology Conference (APT2021) 

Co-hosted online by the London School of Economics & Political Science,  
Imperial College London and University College London. 

Friday 2nd July 2021 
 
 

Session Start Time 10:30 
 

Breakout Room 5 
 

 
Title of Abstract: 
 

 
Tutors’ and students’ approach to a pedagogic shift to Active Blended 
Learning (ABL) 

Presenters (lead & 
co-presenters)  
 

Virginia Teixeira Antunes 
Rob Howe 
 

Institution 
 

University of Northampton 

Format Research paper or work in progress 
Abstract  
 
 
 

A research study was conducted at a Higher Education Institution to 
evaluate a pedagogic shift to Active Blended Learning (ABL) as 
institutional approach to learning and teaching. 
The study focused initially on barriers and enablers to engagement with 
ABL. It explored how this pedagogic shift was perceived and understood 
by tutors and how their beliefs influenced engagement with the 
pedagogic approach in teaching practice. Tutors’ beliefs and teaching 
practice were grouped in four main categories: ‘Active Innovators’ who 
believe change is positive and apply it to their academic practice; 
‘Lagging Innovators’ who hold positive beliefs but fail to fully implement 
it; ‘Sceptical but obliging’ who hold negative beliefs but whose practices 
are consistent with the new approach; and ‘Sceptical and resistant’ who 
hold negative beliefs and actively resist implementing it in their 
practice. 
The final stage of the study focused on the student experience and 
found barriers and enablers perceived by students linked to their 
learning experiences, their social experiences and the support provision 
in the institution within an ABL context. 
This presentation will discuss how these findings may be of value for 
other HE institutions engaging in organisational shifts and 
transformative approaches to pedagogy. 
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"The presentation would follow five key areas of focus:  
1. A quick overview of the institutional context and the rationale 
for the pedagogic shift adopted by the institution  
The study behind the relevant articles focused on tutors’ and students’ 
experiences of an institutional pedagogic shift to Active Blended 
Learning (ABL) at a teaching and employability-focused Higher 
Education Institution.  This pedagogic approach was supported by the 
move to a purpose-built, digitally rich campus without lecture theatres, 
which consolidated an institutional commitment to teaching in small 
groups. 
2. A general description of the research process, study design and 
methodology.  
The research was conducted in three stages. The first two stages 
focused on tutors. Stage 1 consisted of an electronic survey sent to 
academic staff via email and institutional forums. Stage 2 consisted of 
10 semi-structured interviews with academic staff representing two of 
the three faculties. Five academics from each participating faculty 
volunteered to be interviewed.  
Stage 3 focused on student experience. Focus groups were conducted 
addressing views on the teaching practices of tutors who had taught 
participants for at least one term and who had themselves taken part in 
the initial stages of the research.  
Quantitative data was analysed through descriptive statistical analysis 
and qualitative data underwent thematic analysis.  
3. Discussion of findings related to staff’s perspectives of the 
pedagogic shift within this institutional context  
The findings suggest that the way tutors approached the pedagogic 
shift can be grouped in four main categories: ‘Active Innovators’ who 
believe change is positive and apply it to their academic practice; 
‘Lagging Innovators’ who hold positive beliefs but fail to fully implement 
it; ‘Sceptical but obliging’ who hold negative beliefs but whose practices 
are consistent with the new approach; and ‘Sceptical and resistant’ who 
hold negative beliefs about ABL and actively resist implementing it in 
their practice. The article suggests that institutions aiming to promote 
large-scale sustainable change, may approach the process through two 
routes: (1) a pragmatic route, focused on promoting change in practice 
(i.e. practice generates subsequent changes to beliefs); and (2) an 
epistemic route, aimed at promoting changes to beliefs (i.e. beliefs 
change first, practices follow).  
Several barriers and enablers to implementing ABL were highlighted 
from our study. The findings suggest that the normalisation and 
effective embedding of digital technology and small group teaching are 
two major enablers of pedagogic transformation to ABL. These factors 
are perceived as conducive to closer relationships between tutors and 
students. On the other hand, inconsistent teaching practices and the 
lack of student engagement with learning activities emerge as two of 
the main barriers.  
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The findings related to these initial stages of the study strongly suggest 
a focus on student engagement and ensuring positive learning 
experiences. " 
 


